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MOUNTAIN VIEW
ADVENTIST COLLEGE
Nurture for Today • Learning for Tomorrow • Character for Eternity

CONTEXTUAL INFORMATION
Mountain View Adventist College is a faith based, co-educational Pre-kindy to Year 12 school located in
Doonside, Western Sydney. Made operational in 1969 by the Seventh-day Adventist Church the school has
grown to 672 students and has a reputation as a caring and supportive multi-cultural learning community
with above average growth in literacy and numeracy. Students represent 52 different cultures and 60% of
students have a language background other than English while 3% of students are Indigenous students.
The school serves the wider community regardless of religious affiliation and, drawing on a wide geographic
area that is supported by a large bus fleet, there is broad diversity in the socio-economic status in the College
community. Therefore, the school seeks to provide an environment where students can fulfil their potential
and prepare themselves for an enriching life of service to their communities. Local and international service
projects provide avenues for the development of student’s general capabilities, thus supporting life-long
learning.
As a large number of students come from non-English speaking backgrounds, the focus on literacy and
numeracy is crucial. The use of well researched approaches to learning along with the use of student data to
inform decisions about effective teaching have resulted in significant growth in literacy and numeracy across
the school.
Professional learning is supported by the school’s partnership with the NSW Association of Independent
Schools to drive school improvement in the intensive Literacy and Numeracy Project and student
engagement initiatives. The school improvement goals identified in the School Improvement Plan, and
supported by the Quality Adventist Schools Framework, have resulted in improvements in student focused
learning and continue to be a strong base for future growth and learning.
To ensure the embedding of 21st century relevance the school has also partnered with the Future School
Alliance to develop an aspirational culture that nurtures a learning environment where the attainment of
personal bests for staff and students is achieved through a collaborative approach.
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A MESSAGE FROM KEY
SCHOOL BODIES
PRINCIPAL’S MESSAGE
Leading the learning community of Mountain View Adventist College MVAC in my first year as Principal at
the has been a joy and a privilege as staff, students and parents collaborate to support the journey of each child.
Mountain View is a safe place for students, and it is inspiring to see young people achieve their best learning
outcomes and overcome challenges so they can develop their interests and talents. Out school is a place that
opens up a world of opportunity for students, a place that celebrates diversity and faith, a place for academic,
cultural and sporting achievement.
The College was recognised for the third year in a row by the Australian government for substantially
above average growth in numeracy and literacy based on NAPLAN tests. These significant gains in student
learning are due to a focus on explicit instruction and an unwavering commitment to the development of the
whole child, something of which we celebrate and are proud of. A third of the HSC students achieved early
acceptance into university, a College Choir was established that toured some schools and churches, and the
Under 16’s girls won their regional Rugby 7’s competition. An evening to showcase student learning was
initiated as the school continues to develop student confidence and parental involvement.
In 2019, Mountain View reviewed a number of key aspects of its purpose and operation to clarify and identify
the ‘MVAC Way’. Feedback was sought from parents, students and staff to identify the core values. As a result,
four key values now guide all we do at Mountain View, in the classroom, on the playground and interactions
with each other. These values are respect, initiative, compassion and integrity with Micah 6:8 as the core
biblical text that guides the school community – ‘Act justly, love mercy and walk humbly with your God’.
A positive behaviour for learning approach was explored and implemented that focused explicitly on teaching
students to use the four values. In tandem with this, a Wellbeing Framework was designed to articulate the
MVAC Way and some of the student services in the school were re-structured to enable greater intention focus
on wellbeing including the introduction of Invictus, a Christian wellbeing program for Years 7-10.
2019 has been a year of change as we have continued to improve and refine our learning journey. We value the
sense of connectedness in our school and, with God’s blessing, are aspirational for our students. Thank you to
all members of our learning community for being part of the MVAC journey.
Mrs Julia Heise
Principal
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A MESSAGE FROM KEY
SCHOOL BODIES
SCHOOL ADVISORY COUNCIL
The main focus of Mountain View Adventist College Advisory Council is to support the College in the
development and ethos of the school. Although the Council is not involved in the daily operation of the
College, it’s absolutely dedicated and supportive of the developmental learning of all its students and the
growth of the College.
As Chairperson of the Council, I have had the privilege of seeing the teachers and staff work hard and
show pride in their work. It’s encouraging to see how closely they work with the College students, bringing
out the best in each of them. This is constantly reflected in the reports presented to Council meetings. The
implementation of the Wellbeing Program, which is aimed at helping students grow and develop as young
citizens, demonstrates the pride the College has in students and staff.
The Annual report seeks to highlight many of the significant steps the College has undertaken throughout
2019 in their journey of ongoing improvement and development.
I commend the staff and administration for the report and the many hours of work that have been allocated
to make this happen.
I count it an honour to serve the College with the rest of the Advisory. We look forward to God’s leading,
continued growth, fulfilled students and greater support from the College community in 2020.
Matthew Pearce
Chair

STUDENT REPRESENTATIVE COUNCIL (SRC)
Mountain View Adventist College provides many opportunities for students to develop leadership skills in a
variety of areas. Last year saw the beginning of the Student Representative Council, with members elected
by their peers to represent and be the voice of students at the school.
The Student Representative Council (SRC) has encouraged students to participate in fundraising events
such as the Biggest Morning Tea and Jeans for Genes Day, helping to raise awareness amongst their peers.
Members of the SRC were involved in the 50th anniversary of the College and contributed to new changes
in the school uniform, showing their dedication and pride in their school.
We have seen students from the SRC step into further roles such as School Prefects and Captains, equipped
with leadership skills that they were able to develop during their time in the SRC. As a school, we are proud
of the initiative our SRC students display and look forward to seeing this grow in the years to come.
Mrs Krystle Silva
SRC Coordinator
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STUDENT PERFORMANCE
in National and State-wide tests and examinations

STUDENT OUTCOMES IN STANDARDISED
NATIONAL LITERACY AND NUMERACY TESTING
LITERACY Language Conventions includes Reading, Writing, Spelling, Grammar, and Punctuation.

READING
% below national
minimum standard

% at national
minimum standard

% above national
minimum standard

YEAR 3

2

10.2

87.8

YEAR 5

2.6

18.4

79

YEAR 7

3.4

16.9

79.7

YEAR 9

18.3

13.3

68.4

% below national
minimum standard

% at national
minimum standard

% above national
minimum standard

YEAR 3

2

4.1

93.9

YEAR 5

0

10.5

89.5

YEAR 7

11.9

22

66.1

YEAR 9

6.9

12.1

81

WRITING
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SPELLING
% below national
minimum standard

% at national
minimum standard

% above national
minimum standard

YEAR 3

2

12.2

85.8

YEAR 5

0

7.9

92.1

YEAR 7

1.7

5.2

93.9

YEAR 9

6.9

12.1

81

% below national
minimum standard

% at national
minimum standard

% above national
minimum standard

YEAR 3

4.1

6.1

89.8

YEAR 5

2.6

23.7

73.7

YEAR 7

6.9

19

74.1

YEAR 9

13.8

29.3

56.9

GRAMMAR AND PUNCTUATION

INTERPRETIVE COMMENTS ON STUDENT
LITERACY OUTCOMES
The Year 3 results demonstrate a very strong upward trend in the average scores of Year 3 students since
2017 with results in writing and spelling being above the state average.
Raw results in literacy indicate that there is continued room for growth, however, the average gain for each
year cohort was very strong.
In all areas of NAPLAN the average student scaled growth for Year 5 and 7 was significantly more than
average for state and statistically similar schools. Year 9 results compared to last year’s cohort were lower,
however, as a cohort their growth was well above the state and statistically similar schools in all areas except
writing.
As a whole school the NAPLAN results demonstrate that Spelling and Reading are areas of strong growth
compared to state schools and statistically similar schools, while writing, grammar and punctuation are areas
for continued in adjustment.
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NUMERACY Incorporates Numbers and Data, Patterns and Algebra, Measurement, Space and Geometry.

NUMERACY
% below national
minimum standard

% at national
minimum standard

% above national
minimum standard

YEAR 3

4.1

10.2

85.7

YEAR 5

5.3

15.8

78.9

YEAR 7

5.1

13.8

81.1

YEAR 9

1.8

40

58.2

INTERPRETIVE COMMENTS ON STUDENT
LITERACY OUTCOMES
The percentage of student above national minimum standards was consistent for the Year 3 cohort compared
to the previous year, however there were more in the below national standard category.
In Years 5, 7 and 9 there was more than two years of growth for two years of learning:
• The growth rate for Year 5 was 2.22 years gain.
• The growth rate for Year 7 was 2.14 years gain.
• The growth rate for Year 9 was 2.45 years gain.
In total the average growth score for MVAC students was 47.6 compared to a score of 36.4 for the state. This
indicates that students are well supported in numeracy as teachers actively analyse numeracy data and adjust
programs to meet the needs of students.

RECORD OF SCHOOL ACHIEVEMENT
Number of students studying in Year 10
Number of ROSAs issued by NESA in 2019

44
2

Train a child in the way that he should go
and when he is old he will not turn from it.

										
Proverbs 22:6
8

RESULTS OF THE HIGHER SCHOOL
CERTIFICATE (HSC) EXAMINATION 2019
2019 RESULTS COMPARED TO THE STATE
SUBJECT

PERFORMANCE BAND ACHIEVEMENT
BY NUMBER AND/OR %

NUMBER OF
STUDENTS

Ancient History

9

Biology

10

Business Studies

25

Chemistry

17

Community and Family Studies

11

Design and Technology

18

English Advanced

15

English Standard

5

Food Technology

4

Geography

19

Information Processes and Technology

7

Legal Studies

4

Mathematics

13

Mathematics Standard

4

Music 1

4

Personal Development, Health and Physical
Education

4

Physics

4

BAND 6

BAND 5

BAND 4

BAND 3

BAND 2

BAND 1

School

0%

0%

75%

25%

0%

0%

State

9.34%

26.62&

29.75%

19.27%

9.53%

5.47%

School

0%

17%

8%

33%

17%

25%

State

7.63%

24.15%

28.9%

24.2%

12.05%

3.31%

School

0%

0%

60%

20%

0%

20%

State

9.44%

23.93%

28.70%

21.71%

11.42%

4.77%

School

0%

25%

50%

0%

25%

0%

State

16.12%

30.04%

21.22%

20.68%

9.01%

2.90%

School

0%

0%

43%

29%

14%

14%

State

4.86%

32.08%

33.01%

19.46%

9.01%

1.54%

School

0%

0%

43%

14%

43%

0%

State

14.37%

32.28%

35.54%

13.10%

3.72%

0.96%

School

0%

25%

75%

0%

0%

0%

State

13.48%

48.37%

30.08%

7%

0.96%

0.08%

School

0%

3%

18%

55%

16%

8%

0.66%

11.15%

40.28%

35.60%

10.88%

1.40%

School

0%

33%

50%

17%

0%

0%

State

8.47%

25.22%

33.99%

22.65%

8.05%

1.59%

School

0%

9%

0%

45%

18%

27%

State

10.40%

33.13%

29.02%

14.94%

8.25%

4.22%

School

13%

0%

75%

13%

0%

0%

State

10.72%

24.16%

28.31%

22.16%

9.05%

5.57%

School

0%

14%

29%

14%

29%

14%

13.64%

27.90%

24.11%

18.58%

10.02%

5.72%

School

0%

33%

33%

17%

17%

0%

State

23.56%

25.73%

29.23%

13.86%

5%

2.58%

School

0%

23%

69%

8%

0%

0%

5.24%

19.04%

32.39%

26.92%

13.46%

2.92%

School

0%

50%

0%

50%

0%

0%

State

22.17%

44.06%

24.75%

7.24%

1.30%

0.44%

School

0%

5%

18%

45%

14%

18%

6.31%

25.19%

30.76%

26.20%

9.08%

2.44%

0%

0%

100%

0%

0%

0%

12.41%

24.60%

27.32%

21.37%

10.30%

3.97%

School

9

SUBJECT

PERFORMANCE BAND ACHIEVEMENT
BY NUMBER AND/OR %

NUMBER OF
STUDENTS

Studies of Religion

4

Studies of Religion II

4

Visual Arts

4

School

School

School

BAND 6

BAND 5

BAND 4

BAND 3

BAND 2

BAND 1

0%

9%

0%

73%

0%

18%

10.94%

35.37%

32.96%

16.68%

3.43%

0.58%

0%

10 %

19%

16%

32%

23%

7.39%

37.44%

34.84%

13.92%

5.22%

1.15%

0%

60%

40%

0%

0%

0%

15.82%

46.88%

27.24%)

8.01%

1.90%

0.14%

INTERPRETATIVE COMMENTS FOR HSC RESULT TRENDS OVER TIME
225 exams were sat by the HSC students and the stronger performing subjects were Information Processes
and Technology, Food Technology, Mathematics, Mathematics Standard, Music 1 and Visual Arts, where
students performed above the state average in either Band 5 or 6.
11% of students achieved a Band 5 or 6 result and 62% achieved a Band 3 or 4 result.
Lower ability and performance in some subjects resulted in a greater focus on core writing skills in 2019 and
the introduction of a student advocacy program to provide further assistance for HSC students.
The top ATAR in 2019 was 91.1 and over a third of the Year 12’s gained early access to university based on
their school results.
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COMPARISON OF 2019 HSC RESULTS AS A TREND OVER TIME
SUBJECT

Ancient History

Biology

Business Studies

Chemistry

Community and Family Studies

Design and Technology

English Advanced

English Standard

Food Technology

Geography

Information Processes and Technology

Legal Studies

NUMBER
OF STUDENTS

YEAR

4

PERFORMANCE BAND ACHIEVEMENT BY NUMBER AND/OR %
BAND 6

BAND 5

BAND 4

BAND 3

BAND 2

BAND 1

2019

0%

0%

3

1

0%

0%

6

2018

17%

0%

17%

50%

17%

0%

4

2017

0%

25%

50%

25%

0%

0%

12

2019

0%

0%

17%

8%

33%

17%

6

2018

0%

0%

0%

67%

33%

0%

17

2017

0%

24%

35%

24%

18%

0%

10

2019

0%

0%

60%

20%

0%

20%

16

2018

0%

19%

19%

63%

0%

0%

13

2017

0%

0%

8%

62%

30%

0%

4

2019

0%

25%

50%

0%

25%

0%

2

2018

0%

0%

50%

50%

0%

0%

8

2017

0%

0%

63%

37%

0%

0%

21

2019

0%

0%

43%

28%

14%

14%

17

2018

0%

0%

18%

47%

35%

0%

13

2017

0%

0%

39%

54%

8%

0%

7

2019

0%

0%

43%

14%

43%

0%

5

2018

0%

0%

20%

0%

80%

0%

2

2017

0%

50%

0%

50%

0%

0%

4

2019

0%

0%

25%

75%

0%

0%

7

2018

0%

14%

43%

43%

0%

0%

33

2017

0%

0%

21%

64%

12%

3%

38

2019

0%

3%

18%

55%

16%

8%

31

2018

0%

0%

3%

58%

35%

3%

33

2017

0%

0%

21%

64%

12%

3%

6

2019

0%

33%

50%

17%

0%

0%

10

2018

0%

0%

40%

50%

10%

0%

0

2017

0%

0%

0%

0%

0%

0%

11

2019

0%

9%

0%

45%

18%

27%

0

2018

0%

0%

0%

0%

0%

0%

0

2017

0%

0%

0%

0%

0%

0%

8

2019

12%

0%

75%

13%

0%

0%

9

2018

0%

0%

44%

11%

44%

0%

12

2017

0%

33%

42%

17%

8%

0%

7

2019

0%

14%

29%

14%

29%

14%

7

2018

0%

14%

29%

29%

14%

14%

12

2017

0%

8%

42%

50%

0%

0%
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Mathematics

Mathematics Standard 2

Music 1

Personal Development, Health and Physical
Education

Physics

Studies of Religion

Studies of Religion II

Visual Arts

6

2019

0%

33%

33%

17%

17%

0%

2

2018

0%

0%

100%

0%

0%

0%

9

2017

22%

11%

45%

22%

0%

0%

13

2019

0%

23%

69%

8%

0%

0%

15

2018

0%

20%

53%

27%

0%

0%

20%

2017

5%

10%

35%

35%

10%

5%

4

2019

0%

50%

0%

50%

0%

0%

12

2018

0%

42%

42%

16%

0%

0%

8

2017

0%

62%

25%

0%

0%

12%

22

2019

0%

5%

18%

45%

14%

18%

20

2018

5%

0%

10%

50%

35%

0%

16

2017

0%

12%

12%

0%

44%

32%

1

2019

0%

0%

100%

0%

0%

0%

0

2018

0%

0%

0%

0%

0%

0%

4

2017

0%

0%

100%

0%

0%

0%

11

2019

0%

9%

0%

73%

0%

18%

4

2018

0%

0%

0%

25%

75%

0%

0

2017

0%

0%

0%

0%

0%

0%

31

2019

0%

10 %

19%

16%

32%

23%

34

2018

0%

6%

24%

35%

24%

12%

42

2017

0%

10%

26%

31%

26%

7%
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2109

0%

60%

40%

0%

0%

0%

7

2018

0%

0%

57%

43%

0%

0%

42

2017

0%

10%

26%

31%

26%

7%

INTERPRETATIVE COMMENTS FOR HSC RESULT TRENDS OVER TIME
HSC results have varied over time, often reflecting the cohort. While the cluster of students achieving
in Bands 3 and 4 remains consistently the highest over time, the spread across the upper and lower two
bands has varied. In 2019 there was a greater percentage of students in the lower two bands in a number of
subjects.
The College introduced Drama as an HSC subject in 2019 to accommodate student interest in the performing
arts and will continue to investigate the implementation of non-ATAR subjects in the future to cater for
student background and interest as they prepare for a range of careers.

SENIOR SECONDARY OUTCOMES
Percentage of students in Year 12 undertaking
vocational or trade training
Percentage of students in Year 12 attaining a Year 12
certificate or equivalent VET qualification
12

0%
98%

PROFESSIONAL
LEARNING AND TEACHING
STANDARDS
AREAS OF PROFESSIONAL LEARNING
Areas of Professional Learning along with corresponding number of teachers or groups

LEADERS

School Improvement Team Coaching x4
QAS Training
Executive Leadership x 4
AIS LNAP Masterclass x3
Stronger Smarter
GSC Primary Curriculum Meetings x4
Leadership Conference
GSC Learning Support x4
GSC Secondary Curriculum Meetings x4
Adjustments/Disability Provisions/YARC
Universal design for learning: meeting needs
Ed Leadership Conference
Companion Training – Grief Counselling

P—6

Curriculum Stage Meeting
Literacy Training - Spelling Module 1
Numeracy Training Module 8
AIS Numeracy Consultant
Literacy PD – AIS x4
Numeracy Training – AIS x3
Evidence Based Classroom Management
The Learning Place - Maths
Explicit Direct Instruction Workshop
7 Steps to writing success
K-6 Physical Activity Conference
Get reading right
STEM Education Workshop
A coaching approach to managing challenging conversations
Digital Technologies Jump Starter Workshop
Strategies for Teaching Problem Solving in Mathematics – Year 5 & 6
Certificate 3 in Education Support
Math Programming
Let’s lift Literacy
Robotics Intro
13

8
5
4
2
1
18
4
3
1

7—12

SEQTA Learn & Engage training

31

Direct Instruction
Collaborating Student Growth
Applying Academic Language
HSC Minimum standards writing

28

Invictus Training
Engaging Pacific Islanders and Maori Students in Australia
NARZO Res summit (MJardine)
Technology Mandatory - Digital Technologies
Business Studies Teachers conference
Musical Futures PD
Science Infinity & Beyond
Programming STEM units Year 7 - 10
Preparing for the 2019 HSC Biology Exam
HSC Food technology - strategies tips and resources
National Boys Education Conference
Growing Religious Consciousness- Exploring Worldviews and Traditions
English on stage
STEM Education conference
Head of Departments Day - Mathematics
HSC Disability Provisions
PDHPE Effective Assessment
Growing Religious Conference
Faith & Science
Strategies for teaching Maths

COMBINED

CPR, Asthma & Anaphylaxis Training
NCCD
Scout training
NAPLAN analysis
Fire Training
Engagement Strategies
Mandatory Reporting
WHS Training
Explicit Direct Instruction Workshop
7 Steps to writing success
K-6 Physical Activity Conference
Get reading right
STEM Education Workshop
A coaching approach to managing challenging conversations
Digital Technologies Jump Starter Workshop
Strategies for Teaching Problem Solving in Mathematics – Year 5 & 6
Certificate 3 in Education Support
Math Programming
Let’s lift Literacy
Robotics Intro

Total Staff PD experiences: 928
Average cost per teacher for each professional learning activity: $978
14

18
3
2

1

46
4
3
1

TEACHER ACCREDITATION STATUS
ACCREDITATION LEVEL OF TEACHERS

NUMBER OF TEACHERS

CONDITIONAL

1

PROVISIONAL

12

PROFICIENT OR HIGHER

33
46

TOTAL NUMBER OF TEACHERS IN SCHOOL

PA

T

IND
I

1

RT

-TIME ST

3

F

45

NOUS S
GE

AF

ING STA

FF
TA

CH

FF

46

F

L ST
OTA AF

TEA

WORKFORCE COMPOSITION 2019

Teaching staff are from a variety of cultural backgrounds, most of which are Christian. Approximately one
third are early career teachers with a significant proportion working toward their proficient teaching status.
There are 45 teaching staff plus the Principal, and three of these staff are part-time. There is one Indigenous
teacher in the primary school.
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STUDENT ATTENDANCE
RATE & NON-ATTENDANCE
Average Year Level Attendance
KINDERGARTEN

87.63%

YEAR 1

87.96%

YEAR 2

89.38%

YEAR 3

90.29%

YEAR 4

90.48%

YEAR 5

89.21%

YEAR 6

85.75%

YEAR 7

88.41%

YEAR 8

85.83%

YEAR 9

85.50%

YEAR 10

84.44%

YEAR 11

80.80%

YEAR 12

83.75%

Total school
attendance average

87.07%

MANAGEMENT OF NON-ATTENDANCE
A significant review of attendance protocols was undertaken during 2019 in an effort to address the nonattendance patterns of some students from disadvantaged families. A number of strategies were trialed
with varying success and documentation processes were refined. It is anticipated that attendance rates will
improve in 2020 as a result of a number of intentional strategies implemented by the College to address nonattendance including wellbeing programs and responsibilities of support staff.
Rolls are marked each morning and if a child is absent an SMS message is sent to the parent or carer by
10am. Parents then are aware if their child has truanted or will text back if their child is unwell or away for
the day with permission.
If students are absent from school for one or more days, they must bring a note of explanation to their class
or Home Room teacher from their parent or carer on the first day they return to school. Notes must include
the name of the student, the date of the day/s absent, an explanation for the absence and the name and
signature of the parent or carer. Parents or carers may send an email or SMS, or phone the school in lieu of a
note.
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All student attendance data is maintained on the school’s SEQTA database which links to Student Reports
and other academic records. Absence notes are archived until a given child reaches the age of 25 in the
student’s individual file in the archive room.
The Deputy Principal and Head of Junior School generate a weekly SEQTA attendance report, usually a
Friday. For the purpose of attendance, the Deputy Principal is responsible for Years 7-12, and the Head of
Junior School for Prep to Year 6. They review consecutive or habitual absences to follow up in conjunction
with the Classroom or Home Room teacher and Senior Counsellor where applicable

3 to 5 Consecutive or Habitual Days
•
•

Ideally the Classroom or Home Room teacher contacts parents/carers by phone and a follow up SEQTA
email when unexplained absences are between 3-5 days either consecutive or habitual. If this does not
occur, the Head of Junior School or Deputy Principal will call or email the parent/carer.
Notes are recorded on SEQTA regarding the conversation and anticipated return date to school. Emails
are recorded automatically on SEQTA.

Up to 10 Consecutive or Habitual Days
•
•
•

The Deputy Principal or Head of Junior School for Years makes phone contact with parents to discuss
absence either consecutive or habitual. Notes made on SEQTA regarding conversation and return to
school dates.
Parents/Caregivers may be invited to school for a face to face meeting to ascertain how the school can
collaborate with the family to support the child’s attendance at school. A School Counsellor may attend
the meeting.
Attendance Letter No 1 emailed home and recorded on SEQTA. There are two versions of this letter one following a phone call and one for no phone contact made.

Up to 15 Consecutive or Habitual Days
•
•
•
•
•

The Deputy Principal or Head of Junior School to make second contact with the parents via phone to
discuss reasons for the student not attending school.
Meeting with the Deputy Principal or Head of Junior School, parents/carers and student organised to
discuss strategies to ensure student comes to school. A School Counsellor may attend the meeting.
School Attendance Improvement Plan discussed and completed together.
Provide counselling if necessary.
Attendance Letters No 2 request and follow up and School Attendance Improvement Plan emailed
home and recorded on SEQTA.

20 Consecutive or Habitual Days
•
•
•
•

Meeting between the parent or carer and the Deputy Principal or Head of Junior School and other
relevant Wellbeing staff such as the Learning Support Teacher, Counsellor or Chaplain to discuss
attendance at school and how to move forward.
Home visit made if appropriate, particularly if the parent or carer will not meet with the school.
Attendance Letter No 3, emailed home and recorded on SEQTA.
If applicable, outside agencies will be notified if the parent or carer will not meet with the school and
assistance will be sought.

30 Consecutive or Habitual Days
•
•
•
•

Attendance Letter No 4 stating the school’s intention to seek further action emailed to family and
recorded on SEQTA.
Police Liaison Officer notified by Principal with a visit to follow if appropriate.
FaCS report made under NEGLECT – Education Concern (Habitual Absence) if applicable https://
reporter.childstory.nsw.gov.au/s/mrg
NSW Association of Independent Schools Student Service Team notified by the Deputy Principal or
Head of Junior School and support sought – 02 9299 2845
17

NB Habitual absence is a minimum of 30 days absence within the past 100 school days. However, this is
context and age dependent. A range of contextual factors may impact the level of risk and these factors are
not necessarily quantifiable. It is not necessary to wait 30 days if the context suggests a more immediate
response (NSW Mandatory Reporters Guide 2013). Where there are concerns that a student is habitually
absent and this may place the child or young person at suspected risk of harm, then a report may be made.
http://www.keepthemsafe.nsw.gov.au
The School Attendance Protocol is found on the school’s intranet.

RETENTION FROM YEAR 10 TO YEAR 12
In the transition from Year 10 to the Preliminary and HSC Course, a number of students choose to move to
VET and TAFE based courses with other providers.

Retention Rate

70%

POST-SCHOOL DESTINATIONS (Year 12 graduates of 2019)
67% University
9% Unknown
19% Workforce
5% TAFE and Traineeship
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ENROLMENT POLICIES
AND CHARACTERISTICS
OF THE STUDENT BODY
APPLICATIONS
Applications for enrolment may be made at any time by the parent/carer(s) of students to commence at a
nominated SDA school.
Students enrolling in Kindy at the school for the first time will be at least 5 years of age on or before 31
July of the enrolling year. Students enrolling in Pre Kindergarten classes will be at least 4 years of age on or
before 31 July of the enrolling year.
The school starting date was 28 January, 2019.

IMMUNISATION REQUIREMENTS
All schools are required to request an immunisation certificate at enrolment.
The school will then:
• record each child’s immunisation status in a register and retain copies of approved immunisation
certificates for a period of three years after the child has ceased to attend the school;
• provide a copy of a child’s immunisation certificate to a school that the child has transferred to (on
request);
• notify the public health unit if an enrolled child has a vaccine-preventable disease, or if they reasonably
believe that an unimmunised enrolled child has come into contact with someone who has a vaccinepreventable disease;
• exclude unimmunised children at risk of contracting a disease from attending school on the direction of a
public health officer.
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PROCESSING APPLICATIONS
The school will base any decision about offering a place to a student on:
Family Relationship with the school:
• the applicant coming from a Seventh-day Adventist family;
• sibling of a current or ex-student;
• whether they hold attitudes, values and priorities that are compatible with the school ethos.
The Student:
• the contribution that the student may make to the school, including the co-curricular activities;
• any special needs or abilities of the student;
• the student’s reports from previous schools.
Other Considerations:
• order of receipt - when the application to enrol is received by the school.

The school will meet with parent/caregiver(s) of the students before offering a place.

The school has an absolute discretion in determining the weight of each of the factors it takes into
account in determining whether to offer a place for the student.
Continued enrolment at the school is dependent upon the student making satisfactory academic
progress, attending consistently, and the student and the parent/carer(s) observing all behavioural
codes of conduct, payment of fees and other requirements of the school which are applicable from
time to time.

COMPOSITION / CHARACTERISTICS OF THE STUDENT POPULATION
The student population comprises of 52 nationalities. The majority of students are from multi-cultural
backgrounds, particularly Pacifika, Indian, African and Asian. 3% of students are Indigenous Students
integrate well together and there is a healthy respect for all cultures, with diversity being celebrated
throughout the college. With cultural diversity, there is also a wide range of faiths practiced by students and
their families. 48% of students are from families with a Seventh-day Adventist faith background.
The majority of students are bused to school from the surrounding suburbs, as far away as 30km from the
college. We also have many students coming from the low socio-economic areas of Western Sydney. There
is now a shift, because of the growth of the local suburbs, with more affluent families enrolling their children
in the College. The Index of Community Socio-Educational Advantage
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SCHOOL POLICIES
STUDENT WELFARE POLICY
RATIONALE
All children have a right to feel safe and supported in their school environment. As school staff, we have
a legal and moral responsibility to ensure programs and procedures are in place to provide support and
pastoral care for students as well as providing for their physical safety at school.

AIM
To ensure that every child’s need for support and safety is maintained.

IMPLEMENTATION
This school will abide by the legislation pertinent to the provision of a safe and supportive environment.
This includes:
• making sure buildings and facilities are secure and evacuation procedures are in place;
• having in place a rigorous supervision protocol including a risk management process for onsite and offsite activities;
• having in place codes of conduct that will ensure the rights and responsibilities of students and staff, the
application of a behaviour management system (including anti-bullying), a student leadership system,
and the management and reporting of serious incidents;
• a process for receiving complaints/grievances from students, and/or parents/guardians;
• a pastoral care plan which gives students access to counselling, provision of support for special needs
students, a scheme for the distribution of medication, and a serious incident response mechanism; and
• guidelines for formal and informal communication with all stakeholders.
Location of the Student Welfare policy (Safe and Supportive Environment Policy) is found on the school’s
intranet. To obtain a copy please ask at the front office.
There have been no changes made to this policy during 2019.
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DISCIPLINE POLICY
RATIONALE
All students have a right to a discipline system (including but not limited to the suspension, expulsion
and exclusion of students) that is based on procedural fairness and expressly prohibits the use of corporal
punishment or the implicit sanctioning of such. As school staff, we have a legal and moral responsibility to
ensure that a fair and redemptive discipline system is in place and well understood by students and staff.

AIM
To ensure that a procedurally fair discipline system is in place.

IMPLEMENTATION
This school will abide by the legislation pertinent to the provision of a discipline system (including but not
limited to the suspension, expulsion and exclusion of students) that is based on the principles of procedural
fairness. This includes the right of the student to:
• know the allegation and any other information related to it;
• know the process by which the matter will be considered;
• make a response to the allegation;
• know how to have any process or decision reconsidered;
• expect impartiality in the investigation and the decision making; and
• an unbiased decision-maker.
This school expressly prohibits corporal punishment in any form or the implicit sanctioning of such.
Location of the Discipline policy (Student Management Policy) is found on the school’s intranet. To obtain a
copy please ask at the front office. There have been no changes made to this policy during 2019.

ANTI-BULLYING POLICY
The school’s guidelines provide processes for responding to and managing allegations of bullying including
identifying types of bullying, specific procedures to address bullying and reporting guidelines
Location of the full text of the Anti-Bullying Policy is found on the school’s intranet. To obtain a copy please
ask at the front office.
There were no changes made to the Policy during 2019.
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COMPLAINTS AND GRIEVANCES POLICY
PURPOSE
This Guideline is intended to ensure that complaints are handled fairly, efficiently and effectively. The
complaints management system is intended to:
• enable schools and the Company to respond to issues raised by people making complaints in a timely
way; and
• provide information that can be used to deliver quality improvements in schools, systems, practices,
procedures and complaint handling.
This document provides the key principles and concepts of the complaints management system for both staff
and parents and others who wish to make a complaint.

COMPANY COMMITMENT
The company expects staff at all levels to be committed to fair, effective and efficient complaint handling.

DIRECTOR

The Director is committed to promoting a culture that values complaints and their effective resolution by:
• providing adequate support and direction to key staff responsible for handling complaints;
• regularly reviewing reports about complaint trends and issues arising from complaints;
• encouraging staff to make recommendations for system improvements;
• supporting recommendations for system improvements arising from analysis of complaint data.

PRINCIPAL

The Principal is responsible for complaint handling in each school and is committed to establishing and
managing the complaints management system by:
• providing regular reports to the Director on issues arising from complaint handling work;
• ensuring recommendations arising out of complaint data analysis are canvassed with the Director and
implemented where appropriate;
• training and empowering staff to resolve complaints promptly and in accordance with company policies
and guidelines.
• encouraging staff to provide suggestions on ways to improve the company’s complaints management
system.

STAFF

Staff whose duties include complaint handling are expected to be committed to demonstrating exemplary
complaint handling practices by:
• treating all people with respect, including people who make complaints;
• complying with the Company Complaints Handling Guideline;
• keeping informed about best practice in complaint handling;
• assisting people who wish to make complaints to access the complaints handling guideline;
• assisting those handling complaints to resolve matters promptly;
• providing feedback to their principal/director on issues arising from complaints; and
• implementing changes arising from individual complaints and from the analysis and evaluation of
complaint data.
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FACILITATING COMPLAINTS
PEOPLE FOCUS

The company is committed to seeking and receiving feedback and complaints about practices,
procedures and complaint handling at schools and/or the company level.
Any concerns raised in feedback or complaints will be dealt with within a reasonable time frame.
People making complaints will be:
• provided with information about the complaints handling process;
• listened to, treated with respect by staff and actively involved in the complaint process where practicable
and appropriate; and
• provided with reasons for decision/s and any options for redress or review.

NO DETRIMENT TO PEOPLE MAKING COMPLAINTS

All reasonable steps will be taken to ensure that people making complaints are not adversely affected
because a complaint has been made by them or on their behalf.

ANONYMOUS COMPLAINTS

Anonymous complaints will be accepted and there will be an investigation of the issues raised where there is
enough relevant information provided, including the identity of the school or office to which the complaint
relates.

VISIBILITY AND TRANSPARENCY

Information about how and where complaints may be made will be readily available and publicised on
school websites.

ACCESSIBILITY

The company is committed to ensuring that its complaints management process is easily understood and
accessible to everyone, particularly people who may require assistance, for example, people for whom
English is not their first language.
If a person prefers or needs another person to assist them in the making and/or resolution of their complaint,
the school or company will communicate with them through their representative if this is their wish. Anyone
may represent a person wishing to make a complaint, with their consent.

RESPOND TO COMPLAINTS
EARLY RESOLUTION

Where possible, complaints will be resolved at first contact with the particular school or, in the case of
complaints about the company, first contact with the director.

RESPONSIVENESS

Complaints will be assessed and prioritised in accordance with the urgency and/or seriousness of the issues
raised. If a matter concerns an immediate risk to safety or security the response will be immediate and will
be escalated appropriately.
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The company is committed to managing people’s expectations and will inform them as soon as possible, of
the following:
• the complaints process;
• the expected timeframes for actions;
• the progress of the complaint and reasons for any delay; and
• their likely involvement in the process.
The school or company will advise people as soon as practicable when it is unable to deal with any part of
their complaint.

OBJECTIVITY AND FAIRNESS

Each complaint will be addressed with integrity and in an equitable, objective and unbiased manner. Each
complaint will be assessed on its merits.
Conflicts of interests, whether actual or perceived, will be managed responsibly. In particular, internal
reviews of how a complaint was managed will be conducted by a person other than the original decision
maker.

CONFIDENTIALITY

The identity of people making complaints will be protected where this is practical and appropriate.
Personal information that identifies individuals will only be disclosed or used by the company as permitted
under privacy legislation

MANAGE THE PARTIES TO A COMPLAINT
EMPOWERMENT OF STAFF

All staff managing complaints are empowered to implement the complaints guideline as relevant to their
role and responsibilities. Staff are empowered to resolve complaints promptly and with as little formality
as possible. Staff are encouraged to provide feedback on the effectiveness of this complaints management
process.

MANAGING UNREASONABLE CONDUCT BY PEOPLE MAKING COMPLAINTS

Schools and the company are committed to being accessible and responsive to all people who approach them
with feedback or complaints.
When people behave unreasonably in their dealings with either a school or the company, conduct can
significantly affect the progress and efficiency of the school or company’s work. As a result, any conduct
that negatively and unreasonably affects a school or the company will be proactively and decisively
managed by staff.
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COMPLAINT MANAGEMENT SYSTEM
STAGES OF MANAGING A COMPLAINT
When responding to complaints, staff should act in accordance with this guideline. There are five key stages
in the complaint management system:

Receipt of complaints

Acknowledgement of complaints
Initial assessment and addressing of complaints

Providing reasons for decisions
Closing the complaint, record keeping, redress, and review
RECEIPT OF COMPLAINTS

Unless the complaint has been resolved at first point of contact, it will be recorded as a complaint together with
its supporting information. Initially verbal complaints will be accepted but with serious complaints the person
making the complaint may subsequently be asked to set out their complaint in writing.
The record of the complaint will identify:
• the contact information of the person making the complaint;
• issues raised by the person making the complaint;
• the school or company to which the complaint relates;
• the outcome/s sought;
• any other information required to properly respond to the matter; and
• any additional support the person making the complaint requires.

ACKNOWLEDGEMENT OF COMPLAINTS

The receipt of each complaint will be acknowledged promptly and usually within 10 working days.
Consideration will be given to the most appropriate medium for communicating with the person making a
complaint, taking into account the needs of the school or the company and the expressed views of the person
making the complaint.
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INITIAL ASSESSMENT AND ADDRESSING OF COMPLAINTS

After acknowledging receipt of the complaint, the staff member handling the complaint will confirm whether
the issue/s raised in the complaint is/are within the school’s or company’s control. The outcome/s sought by
the person making a complaint will be considered and, where there is more than one issue raised, there will
be a determination whether each issue needs to be separately addressed.
When determining how a complaint will be managed, the issues raised will be assessed against the following
criteria:
• severity;
• complexity;
• health and safety implications;
• impact on the individual or wider school community; and
• potential to escalate.
The methodology for addressing the complaint may include:
• working with the person making the complaint to see how the issues can be appropriately addressed;
• making inquiries with the person or area that is the subject of the complaint; and/or
• conducting an investigation into the issues raised in the complaint.
The nature and scope of any action taken will depend on a number of factors including:
• the circumstances of each case;
• any statutory requirements;
• the issue/s complained about;
• the parties involved; and
• the likely outcome.

PROVIDING REASONS FOR DECISIONS

Following consideration of the complaint and any investigation into the issues raised, the person making the
complaint will be contacted in a timely manner and advised of:
• the outcome of the complaint and any action that was taken arising out of the complaint so far as
permitted under privacy legislation;
• the reasons for any decisions that have been made; and
• any remedy or resolution that has been offered.

CLOSING THE COMPLAINT, RECORD KEEPING, REDRESS AND REVIEW
At the time of closing the complaint a record will be made of the following:
• steps taken to address the complaint;
• the outcome of the complaint; and
• any undertakings or follow up action required.

THREE LEVELS OF COMPLAINT HANDLING
Where possible, complaints will be resolved by staff at the appropriate school level. Staff will be adequately
equipped to respond to complaints, including being given appropriate authority, training and supervision.
Where early resolution of a complaint is not possible, however, due to the complexity of the issues raised,
dissatisfaction with the complaint outcome or how the complaint was dealt with, the complaint may be
escalated to the director level. This second level of complaint handling will provide for the following
internal mechanisms:
• assessment and possible investigation of the complaint and decision/s already made, and/or
• facilitated resolution (where a person not connected with the complaint reviews the matter and attempts
to find an outcome acceptable to the relevant parties).
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Where a person making a complaint is dissatisfied with the outcome of the director’s review of their
complaint they may seek a further review from the Chair of the Board of Directors. In some instances, the
Chair of the Board of Directors may engage a third party to review a matter and provide a report.

ACCOUNTABILITY AND LEARNING
ANALYSIS AND EVALUATION OF COMPLAINTS

Complaints are recorded in a systematic way so that information can be easily retrieved for reporting and
analysis.
Regular reports will be run on:
• the number of complaints received;
• the outcome of complaints;
• issues arising from complaints;
• systemic issues identified; and
• the number of requests received for internal and/or external review of complaint handling.
Regular analysis of these reports will be undertaken to monitor trends, measure the quality of service and
make improvements. Both reports and their analysis will be provided to the Director of Education for
review.

MONITORING OF THE COMPLAINT MANAGEMENT SYSTEM

The complaints management system will be monitored to:
• ensure its suitability for responding to and resolving complaints; and
• identify and correct deficiencies in the operation of the system

CONTINUOUS IMPROVEMENT

The Company is committed to improving the effectiveness and efficiency of its complaints management
system. To this end, the company will:
• support the making and appropriate resolution of complaints;
• implement best practices in complaint handling;
• regularly review the complaints management system and complaint data; and
• implement appropriate system changes arising out of analysis of complaints data and
• continual monitoring of the system.
This is the full text of the Complaints and Grievances policy (Complaints Handling Guideline) and is found
on the school’s intranet. To obtain a copy please ask at the front office.
There have been two changes made to this Policy in 2019.
1. In Facilitating Complaints this line was added: (see Acknowledgement of Complaints).
2. In Acknowledgement of Complaints the first paragraph was changed to The receipt of each complaint will
usually be within 24 hours and a response, or an update, will be given within 10 working days
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LOOKING FORWARD
School determined improvement targets
PRIORITY AREAS FOR IMPROVEMENT FOR 2020
Student Learning & Engagement
Recommendations/
Reflections from
Component Review
Teacher and student
feedback along
with academic
results indicate that
engagement must
be a continued focus
to support student
growth.
Literacy continues to be
a challenge. Significant
gains have continued
to be made with
growth above national
averages, but students
often start from a place
of disadvantage

Strategies to Address
Improvement

SMART Goals
Success Indicators

1.

By 2021 all teachers are confident in accessing
and using standardised data appropriate for the
subject and level. This includes, AIS Screeners,
Acadience, NAPLAN, & PAT.

Effectively use data to inform next
steps in teaching

By 2021 most teachers confidently triangulate
data to inform both short and long term
adjustments to teaching and learning. Data
includes both informal observations, formal and
standardised assessment.
Vocabulary is explicitly taught in all subjects and
visible in classroom walkthroughs in 2020.
2.

Build student literacy, particularly
vocabulary for comprehension,
writing and problem solving

3.

Regularly use and evaluate a range
of engagement strategies

By the end of 2020 we have collaboratively
researched, engaged with, learnt about, trialled
and implemented a wide variety of proven
and tested engagement teaching and learning
strategies so that students are active, reflective
and successful learners in partnership with
confident and passionate teachers.
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Personnel
Principal and
Instructional
Leaders
AIS Consultants
All teachers

Pastoral Care
Recommendations/
Reflections from
Component Review
This is a continuing
plan from 2019 to
ensure we align
embed practice around
values, wellbeing and
behaviour (pastoral
care).
The focus is on
prevention and
support.

Strategies to Address
Improvement

SMART Goals
Success Indicators

1. Wellbeing Framework
Provides an overview of a complete
school approach to wellbeing from
Prep– Year 12. The school values,
RESPECT, INITIATIVE, COMPASSION
AND INTEGRITY are an essential part
of translating wellbeing into everyday
school life and beyond.

Values are understood and enacted throughout
the school.
MVAC Way posters, activities, behaviour
management and conversations regularly reflect
the school values.

Lead:
Wellbeing
Coordinator
Behaviour
Management
Coordinator
Wellbeing
Committee

Teaching and Learning
The Wellbeing Framework at MVAC
acknowledges the connection between
wellbeing and academic achievement.

Principal

Connect Time
Home Room Time, Worship and Chapel
are specific, timetabled events during
the school day/week where students can
reflect and connect with their teachers
and classmates. This time builds
relationships and allow students to
engage in practices that support wellbeing The theme of ‘Called’ along with
school values is deliberately developed.

Teachers connect to students in their class and
deliberately use ‘wellbeing’ language and
engagement activities with students.

Co-Curricular Framework
Invictus, Bounce Back, Character First
and Peer Support allow students
opportunities to engage in meaningful
activities that reinforce positive
wellbeing by building resilience and
promoting a sense of self.

During 2020 the wellbeing programs across the
school are consistently implemented.

Student Welfare Support
To respond to student individual
needs, MVAC provides a professional
counselling team, chaplaincy team and
learning enrichment services.

School support services (Counsellors, Chaplains
and Learning Enrichment) communicate
effectively to support individual needs.

Student and teacher feedback by the end of 2020
demonstrate a stronger sense of wellbeing eg
observations, surveys, focus groups.

Qualitative: By the end of 2020 student words and
actions indicate a greater degree of confidence.
Quantitative: 2020 SRC Insight Survey and
Wellbeing Survey demonstrate growth in student
wellbeing.

Students with individual plans make progress
according to identified 2020 goals.
During 2020 specific strategies are explored and
implemented to support staff wellbeing.

Staff Wellbeing
To respond to staff and teacher
needs, MVAC provides a professional
counselling team and chaplaincy team.
MVAC staff are an integral part of the
Wellbeing Framework and we see the
need to support and mentor in this
space.

Personnel

Throughout 2020 executive staff aware of
individual staff wellbeing, listen to them and
mentor where appropriate.
2020 SRC Insight Survey results indicate staff
wellbeing is higher than 2019.
Throughout 2020 continue to embed some of the
methodologies of Insight SRC Resources.
MVAC Way posters are collaboratively developed
and displayed in all classrooms at the beginning
of 2020.
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Support:
All Teachers

Pastoral Care (cont’d)
Recommendations/
Reflections from
Component Review

Strategies to Address
Improvement

SMART Goals
Success Indicators

2. Positive Behaviour for
Leaerning PB4L
• The MVAC Way is aligned to the
PB4L framework.
• Specific behaviours are identified
and taught according to the
4 values across the school
including: Classroom, Always and
Everywhere, Canteen, Busses,
Bathrooms
• The behaviour management
system focuses on teaching and
reinforcing positive behaviour
• Merits and demerits are given and
recorded using the language of
the 4 values
• The student Personal Profile
in School Reports utilises the
language of the school values

Values are taught and reinforced in Homeroom,
classrooms and chapels throughout 2020.
The language of the values is heard regularly in
classrooms and playgrounds.
Merits given increase (ratio of 4 merits to 1
demerit).
Demerits given decrease.
Parents are informed by email of both merits and
demerits being awarded.
Student report format is reviewed at the
beginning of 2020 and the language of values
included in the Personal Profile.
Student extra-curricular involvement is
acknowledged in certificates and reports in 2020.
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Personnel

ACHIEVEMENT OF PRIORITY AREAS LISTED FOR IMPROVEMENT
IN THE 2019 REPORT
Pastoral Care
Recommendations/
Reflections from
Component Review
Values were
identified as a whole
school and values
are an important
part of the “soul”
of the school, but
a program has not
been implemented.
Pastoral Care practice
review has not been
completed and a
program has yet to
be designed and
implemented.
There is a lack
of common
understanding as
to the purpose and
structure of the
current Pastoral Care
system.

Strategies to Address
Improvement

SMART Goals
Success Indicators

Complete the Pastoral Care
review.

A Wellbeing Framework
is collaboratively written
for P-12.

Research effective Pastoral
Care and student wellbeing
programs.
Provide professional learning
in the area of pastoral care
and wellbeing including:
•
Invictus 7-10
•
Smarter Stronger
program as part of the
Indigenous Leadership
program
•
Counsellor led
workshops
•
Peer Support
•
Positive Behaviour
Intervention Strategies
(PBIS)

A school wide PBIS
framework is developed
and understood by all
staff. PBIS protocols are
implemented, focusing
on prevention and tiered
intervention.
Reactive discipline issues
have decreased.
Learning Support
teachers and Counsellors
work closely together to
support students with
special needs.

Establish a Wellbeing
Committee to guide the
Pastoral Care and Wellbeing
review and subsequent
development and
implementation of protocols.

Personnel

Implemented

Wellbeing
Committee

A wellbeing team was
established that included
representatives from teachers
P-12, executive, counsellors,
chaplains & learning support
staff as part of the wellbeing
hub.

HOS

Wellbeing Coordinator
appointed in T1 & Wellbeing
Framework developed in Term
3 2019.
Communicated to community
in T4 2019.
Positive Behaviour
Coordinator appointed in T1
& PBIS framework developed
in T3 in conjunction with
school values review. Posters
developed collaboratively
with teachers and students
and protocols implemented
in T4.
The greater emphasis on
explicitly teaching and
acknowledging positive
behaviour has made a
significant cultural impact.

Implement Bounce Back for
5-6, Invictus for 7-10 in 2019.
Implement peer support
buddies for Prep & Year 6,
Kindy and Year 4, Year 7 and
11 in 2020.

Peer Support and Invictus
training has occurred for full
implementation in 2020.
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Completed
Achieved
Yes – embedded
in school culture
and practice.
The Framework
will continue
to be refined
in 2020 based
on input from
the school
community.

ACHIEVEMENT OF PRIORITY AREAS LISTED FOR IMPROVEMENT
IN THE 2019 REPORT
Student Learning & Engagement
Recommendations/
Reflections from
Component Review
Teacher and student
surveys and focus
groups in early
2019 indicate that
engagement must
be a continued focus
to support student
growth – both
academic and social/
emotional.

Strategies to Address
Improvement

SMART Goals
Success Indicators

Whole school PLC on
engagement.

By the end of 2020 we
have collaboratively
researched,
engaged with, learnt
about, trialled and
implemented a wide
variety of proven and
tested engagement
teaching and
learning strategies
so that students are
active, reflective and
successful learners
in partnership
with confident and
passionate teachers.

Use of spirals of inquiry
approach to implementing
and evaluating the success of
engagement strategies.
Peer observations and
collaboration to effectively
implement engagement
strategies, provide support
and accountability.
Establish Student
Representative Council as a
student voice in learning and
engagement.
Establish House Leaders in
Junior and Middle School
to supplement Senior
School leaders, and broaden
the House focus to sport,
academic and service to
further engage students in
school spirit.

Personnel

Implemented

Principal

PLC implemented Feb 2019.

Heads of
School, Stage
and KLA
Leaders

Peer observations already
embedded for K-2 as part of
Literacy and Numeracy Action
Plan. This has been extended
to Year 12.

SRC
Coordinator
Sport
Coordinators,
Chaplains,
HOS

SRC established T1 2019.
House leaders across Junior,
Middle and Senior school.
House system inclusive of
sport, academic and service
for 2019.

Completed
Achieved
PLC is now a
regular part of
the staff PD,
utilised as a
whole school
once every 3
weeks.
Peer
Observations
embedded in
primary but
intermittent in
high school.
SRC well
established and
will continue.
House purpose
restructure
embraced.
Spirals of inquiry
approach being
used but yet to
be embedded for
all staff.
Student
engagement
in learning
continues to be
a target area for
growth in 2020.
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ACHIEVEMENT OF PRIORITY AREAS LISTED FOR IMPROVEMENT
IN THE 2019 REPORT
Learning and Improvement Culture
Recommendations/
Reflections from
Component Review

Strategies to Address
Improvement

SMART Goals
Success Indicators

Staff are willing
to learn, however
there is inconsistent
implementation of
learning to improve
student outcomes.

Establish Professional
Learning Communities
to embed a culture of
collaborative learning and
improvement. PLC’s will run
on a 3-week cycle.

Literacy continues
to be a challenge
for students,
with widening
gaps in high
school. Significant
gains have been
made with the
implementation
of direct explicit
instruction as part of
LNAP.

Implement structures to
support the leadership of
learning across the school
including clarifying roles
of leaders of learning and
implementing. Numeracy
coordinator in K-6, a Teaching
and Learning Coach P-6, a
Stage 3 Coordinator, and
7-12 Academic Dean to
focus on improving literacy
engagement and outcomes.

Teachers are proactively
engaged in learning
communities to
improve student
engagement and
outcomes, with a
focus on literacy and
numeracy.

Empower leaders of learning
through professional learning
and coaching including the
LNAP Leadership program,
Marzano Institute and
individual PD aligned to the
school strategic plan.

Each staff member
sets, implements and
evaluates a personal
professional learning
goal. The same process
is followed for a stage
or department goal
and a whole school
goal.
Students are partners
in learning with their
teachers.

Analyse data to track growth
in learning and changes
in mindset. Analysis
supported by AIS Literacy
and Numeracy Consultants,
AIS School Improvement
Team consultant, ASA Quality
Assurance Officer.
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Personnel

Implemented

Principal

PLC’s implemented T1 2019

Heads of
School, Stage
and KLA
Leaders

Changes to structure of senior
and middle leadership made
in T1 2019.

LNAP Coach,
Numeracy
Coordinator,
Academic
Dean

Goal setting as a school,
department & individual
implemented throughout
the year
Data analysis of learning
growth evident, but tracking
employment of growth
mindset anecdotal only.

Completed
Achieved
PLC’s part of the
culture of the
school.
Continue to
monitor school
needs as further
structural
changes may be
required.
Continue focus
on goal setting
in 2020 so that it
becomes a more
meaningful part
of the culture of
the school.
Partially

INITIATIVES PROMOTING RESPECT
AND RESPONSIBILITY
Mountain View Adventist College is a very multicultural learning community with 52 nationalities represented
in the student population. As a consequence, diversity is embraced, and the strong sense of community promotes
respect. The College has a variety of initiatives for promoting respect and responsibility in the student body
including:

CULTURAL ACTIVITIES
NAIDOC

NAIDOC is celebrated in a special Chapel program and in class activities that create an awareness about
being respectful of our First Nation Peoples.

MULTICULTURAL EVENTS

Respect for culture is promoted in a number of key school wide events including Multi-Cultural Day and
International Night.

RECONCILIATION ACTION PLAN

A Reconciliation Action Plan is being developed under the leadership of the school Indigenous Liaison
Officer. Links are being made with local elders and development will continue in 2020.

WELLBEING INCLUDING CHAPLAINCY
HOME ROOM

Each morning in Home Room students worship together and participate in activities associated with the
values of the College including respect and responsibility.

INVICTUS

Year 7-10 students participate in a weekly wellbeing program, Invictus, that is designed specifically to
support the developmental journey of Australian young people. Students are involved in a wide range of
collaborative and challenge activities designed to support the self-esteem and responsibility of students.

WEEKLY CHAPEL PROGRAM

Students participate in a weekly Chapel program that affirms resilience and core values through a range of
speakers presenting on topics as diverse as making healthy choices, spiritual development, interpersonal
relationships and respect. Students are responsible for running the preliminaries and singing, which
encourages responsibility

WEEKLY WORSHIP ACTIVITIES

All students participate in Week of Worship programs where for one period per day over the course of a
week, students engage in a chapel program designed to build self-esteem, confidence and respect in the
context of a relationship with Christ. In Term 1 students lead in the music and in Term 3 students run the
whole week, thus encouraging involvement and responsibility.

DAYS OF WORSHIP

Respect for God and for students from affiliated schools in the Sydney Adventist system is supported
through combined Days of Worship that are run once a year across the Sydney region. Junior School, Middle
School and Senior School each have their own Day of Worship.
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MOTION

The chaplaincy team coordinates a Friday evening Motion community program once a month involving
live music, food and inspiring speakers. Students have responsibility for assisting in the Motion program by
serving the BBQ, providing music and running activities.

AWARDS

Awards are given each week in standing assembly acknowledging not just achievement, but also respect,
effort, responsibility and compassion.

CHARACTER FIRST AND BOUNCE BACK

All Kindy to Year 4 students are involved in a program called Character First that facilitates a growth in
understanding of values and Year 5 & 6 students participate in a similar program called Bounce Back. This
includes a focus on respectful relationships and responsibilities to themselves and others.

STUDENT LED WELLBEING PROGRAMS

Within the school, student leaders run support programs for their peers such as Sisterhood and Brotherhood.
These programs provide an opportunity for the leaders to be responsible and for students to develop respect
for themselves and others.

COMMUNITY SERVICE AND ENGAGEMENT
All students have opportunities to be involved in service to the community that are age appropriate. For
example, Prep to Year 12 students collect food for the local Blacktown ADRA Centre, high school students can
serve in The Way community centre at Redfern once a month, while Year 11 students are given the opportunity
to go on an Overseas Service trip in October. These service activities provide opportunities to be responsible
in giving back to community.
Students in both Primary and High school help to run church services in the local Sydney community, fostering
a sense of responsibility and respect for others.
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PARENT, STUDENT AND TEACHER SATISFACTION
Feedback on parent, student and teacher satisfaction is sought through surveys and focus groups. Internal
2019 student surveys indicated that while students have a strong sense of ‘school family’ their pride in the
school is lower. Students in primary school have a higher level of satisfaction with learning opportunities
than students in high school, which is partly reflective of their developmental journey and academic
demands.
In 2019 a voluntary perception survey was conducted by Insight SRC which included sections on
organisational climate, teaching climate, student wellbeing and community engagement. The survey
compared to the school to 2,500 schools nationally to give insights into areas of strength and growth.
The schools aggregate scores showed strong growth in organisational climate. Staff identified that people
were important in the school and curriculum processes were reasonably strong.
A perceived area of strength for the College was Community Engagement, with the school falling within
the mean for all Australian schools at 74.3%. Staff feedback about school climate indicated that role clarity
and professional growth are areas of opportunity. There is a strong sense of cooperation and a high value on
people.
Students surveys demonstrated that indicated that they had a strong desire to learn, but their confidence was
low. Students perceived that there is a strong focus on literacy and numeracy in the school and that teachers
are encouraging of learning. Areas for growth from the student voice was that the school needed to do more
to support emotional wellbeing and student behavior.
While a small percentage of parents responded to the survey, they reported that peer relations, student
behavior, staff and student engagement, along with peer relations were perceived strengths, placing
Mountain View Adventist College in the top 25% of Australian schools in these areas.
Both parents and students saw Adventist Identity as a strength of the school.

A good teacher can inspire
hope, ignite the imagination
and instill a love of learning.
- Brad Henry
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FINANCIAL INFORMATION
MOUNTAIN VIEW ADVENTIST COLLEGE
2019 INCOME & EXPENDITURE

INCOME

28.3% Fees & private income
12.5% State recurrent grants
57.3% Commonwealth recurrent grants
1.1% Other Government grants
0% Government capital grants

EXPENDITURE

0.8% Other capital income

70% Salaries, allowance & related expenses
26% Non-salary expenses
4% Classroom expenditure
0% Capital expenditure

PUBIC DISCLOSURE OF EDUCATIONAL AND FINANCIAL PERFORMANCE

The 2019 Annual report will be published on the College’s website and available on request from the
College office.
38

SECTION 2: CHECKLIST
Commonwealth legislation (Schools Assistance Act 2008) includes the following requirements not listed as
part of NESA requirements for registration and accreditation.
Please tick that your school complies with the following.

R

Participates in National Student Assessments – NAPLAN

R

Provides national reports on the outcomes of schooling

R

Provides individual school information on performance

Passes on the NAPLAN reporting to parents showing student results against key national
R
		information

R

Annually reports on school performance information and makes the report publicly available

R

Implements the National Curriculum as it becomes available

R

Has an annual certificate of financial accountability from a qualified accountant

R

Annually reports on each program of financial assistance provided under this Act

R

Participates in program evaluations
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